EU Food Security HUB

Co-funded by
the European Union

EU Food
Security HUB

Cross-sector VET
Toolkit
(WP3)




EU Food Security HUB

EU
~7

Security

HUB

ACRA
EQ s [ slaNd 75T URGENC




Table of Contents

Introduction 10
Ice Breakers List 13
Icebreaker 1 - Two truths, one lie 13
Icebreaker 2 - The name game 14
Ice Breaker 3 - Food Web Relay 15
Ice Breaker 4 - Skills & Needs Speed Dating 16
Ice Breaker 5 - The Networking Tree 17
Ice Breaker 6 - Food Fight Debate 17
Ice Breaker 7 - Human Lasagna 18
Ice Breaker 9 - EU Food Human Bingo 20
Ice Breaker 10 - My N.AIM.E 21
Training Module 1 22
Operational Management of Food Sovereignty and Security Programs 22
Training Unit #1 - Producers selection in line with sustainability requirements for the
supply of Food Sovereignty and Security Programs 23
Training Unit #2 - Effective Planning and Organizational Skills of Food Sovereignty and
Security Programs 26
Training Unit #3 - Collaborative Engagement with Educational and Social Partners in
Food Security Programs 30
Training Module 2 33
Inclusive Team Management 33
Training Unit #1 - Stereotypes 34
Training Unit #2- Fighting hate speech & promoting inclusive communication 40
Training Unit #3 - Learning how to prevent and manage conflict 46
Training Module 3 53
Training and Labour Inclusion Orientation 53
Training Unit #1 - Basic transversal competencies for good job performance 54
Training Unit #2 - Advanced transversal competencies for good job performance 60
Training Unit #3 - Closing the loop: Building your professional image 63
Training Module 4 67
Awareness-Raising and Community Activation 67

Training Unit #1 - Group building: leadership and empowerment towards community
activation 68

Training Unit #2 - Desires, change, imagination: self-activation and community activation
74

Training Unit #3 - Narratives: to self-create and to commmunicate 78

Training Module 5 83



Circular Economy Solutions Training Module
Training Unit #1 - Introduction to Circular Economy
Training Unit #2 - Circular food systems in cities
Training Unit #3 - Green Jobs in the Circular Economy
Training Module 6
Entrepreneurship
Training Unit #1 - Introduction to Food Security Entrepreneurship
Training Unit #2 - Developing a Food Security Business Plan
Training Unit #3 - Launching and Scaling Food Security Enterprises
Training Module 7
Sustainable Food Systems
Training Unit #1 - Introduction to Sustainable Food Systems
Training Unit #2 - Climate Change and Food Systems
Training Unit #3 - Sustainable Food Supply Chain and Consumption
Training Module 8
Sustainable Agriculture Systems
Training Unit #Unit 1: Introduction to Sustainable Farms
Training Unit #2 - Certification Systems & Agricultural Production
Training Unit #3 - Relationships between Agricultural Producers & Consumers
Annexes

Module 1: Operational Management of Food Sovereignty and Security Programs
Annex 1. Cross-checking table
Annex 2: Evaluation Unit 1
Annex 3: Evaluation Unit 2
Annex 4: Evaluation Unit 3

Module 2: Inclusive Team Management
Annex 1: Evaluation Unit 1
Annex 2: Evaluation Unit 2
Annex 3: Suggested scenarios for Roleplaying:
Annex 4: Evaluation Unit 3

Module 3: Training and labour inclusion Orientation
Annex 1: VIA Competencies
Annex 2: Situation cards
Annex 3: Character profiles and Workplace scenarios
Annex 4: Adaptability and responsibility roleplay
Annex 5: Evaluation Unit 1
Annex 6: Reaching the Island
Annex 7: Evaluation Unit 2
Annex 8: Elevator Pitch Activity
Annex 9: Evaluation Unit 3

Module 4: Awareness-raising and community activation
Annex 1: Leadership skills
Annex 2: Evaluation Unit 1

83
84
87
9
94
94
95
99
105
10
10
m
17
124
132
132
133
141
148
153

154
154
155
157
158

160
160

161
162
163

164
164
165
167
173
181
183
185
187
188

189
189
190



Module 5: Circular Economy 191

Annex 1: Evaluation Unit 1 191
Annex 2: Evaluation Unit 2 193
Annex 3: Evaluation Unit 3 195
Module 6: Entrepreneurship 196
Annex 1. Collaborative Solutions for Food Security 196
Annex 2: Collaborative Solutions for Food Security 198
Annex 3: Collaborative Solutions for Food Security 200
Annex 4: Evaluation Unit 1 202
Annex 5: Food Security Business Plan Template 203
Annex 6: SWOT Analysis Template 205
Annex 7: Evaluation Unit 2 206
Annex 8: Evaluation Unit 3 207
Module 7 208
Annex 1: Evaluation Unit 1 208
Annex 2: Evaluation Unit 2 209
Annex 3: Life Cycle of Strawberry Yogurt 210
Annex 4: Climate Change Impacts: Regions 212
Annex 5: Evaluation Unit 3 217
Module 8 218
Annex 1. 5 FAO's Principles for Sustainable Agricultural Production and Key policies &
strategies 218
Annex 2. Evaluation Unit 1 222
Annex 3. Specific certifications in Spain, Greece, France and ltaly 223
Annex 4. Hypothetical Basic Protocol for Role Play Game: Campaign Visit by the
Guarantee Committee 228
Annex 5. Role Play Game Materials Campaign Visit by the Guarantee Committee 23]
Annex 6. Case Studies for Participatory Guarantee Systems 239
Annex 7. Evaluation Unit 2 242
Annex 8. Let's set up a CSA Template 244
Annex 9. Evaluation Unit 3 250

This publication was co-funded by the Erasmus+ KAZ20-VET Cooperation partnerships
in vocational education and training funding prograrmme, This publication woas
produced with the financial support of the European Union. The content of this
publication represents the authors' views and is the sole responsibility of the EU Food
Security HUEB Project ond does not necessarily reflect the opinion of the European
Union.



Introduction




Introduction

The Cross-Sector VET Toolkit is a resource designed to support vocational
education and training (VET) professionals across Europe. This toolkit aims to
enhance the skills and competencies of trainers involved in local food
security initiatives, social agriculture, and the integration of individuals at risk
of social exclusion.

Target Users
The toolkit is intended for a diverse range of users, including:

VET Trainers: Individuals responsible for delivering training programs.
Educational Institutions: Schools and universities focused on
vocational training.

Civil Society Organizations (CSOs): Groups working on social issues and
community development.

Public Administration: Government bodies involved in policymaking
and implementation.

Social Enterprises: Organizations that prioritize social impact alongside
profit.

Objectives
The primary objectives of the Cross-Sector VET Toolkit include:

Enhancing professional skills

To provide VET trainers with comprehensive resources that improve
their teaching capabilities and knowledge in food security and
sustainable practices.

Promoting inclusive practices:

To foster an understanding of inclusive team management and
community activation strategies that empower marginalized groups.

Supporting local initiatives:

To equip professionals with the tools necessary to implement effective
local food security programs and social agriculture initiatives.

Facilitating collaboration:



To encourage partnerships between educational institutions, public
administration, and social enterprises for a more integrated approach
to addressing food security challenges.

Key Concepts Included

The toolkit encompasses various training modules that cover critical areas
necessary for developing effective food security programs and enhancing
professional capabilities. The main concepts are organized into specific
training modules:

Operational Management of Food Sovereignty and Security Programs
Training and Labour Inclusion Orientation

Entrepreneurship in Food Security

Sustainable Agriculture Systems

Sustainable Food Systems

Awareness-Raising and Community Activatio

Circular Economy Solutions

Inclusive Team Management

® N U NN

Conclusion - How to Use the Toolkit

The Cross-Sector VET Toolkit serves as a practical guide for VET trainers
seeking to enhance their training delivery in the context of local food
security initiatives. Users are encouraged to:

1. Explore modules: Familiarise themselves with each module's content,
focusing on areas most relevant to their training needs or
organizational goals.

2. Implement training sessions: Utilise the provided resources to design
engaging training sessions that incorporate best practices in
sustainability, entrepreneurship, and community engagement.

3. Collaborate with peers: Engage with other VET professionals through
workshops or discussions to share experiences, challenges, and
solutions related to implementing the toolkit's concepts.

4. Evaluate outcomes: After conducting training sessions, assess the

EU Fooceffectivenasds of the toolkit by gathering feedback from participants to
continually refine their approach.
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Ice Breakers List

This section is designed to provide practical and engaging
icebreakers for the EU Food Security training sessions. We're
looking for icebreakers that are effective, concise, and easy to
implement. Our goal was to build a diverse collection of 10
versatile icebreakers that can be adapted to different group
sizes and settings.

Icebreaker 1 - Two truths, one lie

Description of Icebreaker. Each participant thinks of three statements
about themselves: two true and one false. They then share these with the
group, and the others must guess the lie.

Objective: The objectives of this icebreaker are to allow a personal
connection between participants through identification of common
interests and activities, in a fun manner which allows for the creation of a
relaxed environment and minimizes the effect of nervousness and shyness
that can affect first encounters.

Duration: The icebreaker's duration depends on the number of people
present in the room. The estimation is 2 minutes per person plus 2 minutes
for introducing the activity.

Materials Needed: No materials or resources are needed

Instructions:

1. Introduction: The facilitator explains the rules of the game to the
participants.

2. Creating Statements: Each participant thinks of three statements
about themselves: Two of these statements should be true and one
statement should be a lie. The statements can be about anything,
such as personal experiences, hobbies, achievements, or interests.

3. Sharing with the Group: One by one, each participant shares their
three statements with the group, without revealing which ones are
true or false.



4. Guessing: The rest of the group tries to guess which of the three
statements is the lie. After the group had made their guesses, the
participants revealed which statement was the lie.

5. Closure: In the end, participants can dedicate some extra time to
explain the true statements in more detail, for further conversation
and connection.

Icebreaker 2 - The name game

Description of Icebreaker: Each participant has to say their name along
with a positive adjective that starts with the same letter as their name (e.g,,
"Joyful John" or "Creative Claire"). Each subsequent person repeats the
previous names and adjectives before adding their own.

Objective: The objective of this quick game is to help with name
memorization at the same time as it creates a positive and energetic
atmosphere. It also encourages creativity and stimulates creativity, leaving
participants relaxed and motivated.

Duration: The duration of the icebreaker depends on the amount of people
present in the room. The estimation is T minute per person plus 2 minutes
for introducing the activity. However, if there are many participants, as each
one must repeat all the previous, the duration may increase.

Materials Needed: No materials or resources are needed

Instructions:

1. Introduction: The facilitator explains the rules of the game to the
participants.

2. First-person: The first participant says their name and adjective out
loud. For instance, “I'm Jolly Jane”.

3. Next Person Repeats and Adds: The second participant repeats the
first person’'s name and adjective and then adds their own. For
example, “This is Jolly Jane, and I'm Creative Carlos.” Each subsequent
person must repeat all the previous names and adjectives before
adding their own. The challenge increases as more names are added,
requiring participants to pay attention and remember the sequence.



Ice Breaker 3 - Food Web Relay

Description of Ice Breaker: A short, interactive and physical introduction to
demonstrate the way in which we are all interconnected via food and food
systems

Objective: The point is to 1) energize the group and bring physical activity to
a training and 2) to visually represent how we are connected through a fun
activity

Duration: Typically, it should only take 10-15 minutes maximum.

Materials Needed: 1) large open space (or outside, weather permitting) and
2) a ball of string or yarn

Introductions

1.

Gather participants and briefly explain the purpose of the game: "We
all play a role in a larger food system that is interconnected—just like a
web! This icebreaker will help us explore how we are all connected in
the world of sustainable food systems."

Ask everyone to think about something related to food (e.g. food
production, transport, waste, soil health, etc.) that is important to
them, or they feel passionate about.

Have everyone stand in a large circle. Give the ball of yarn to one
participant. This person will hold onto the end of the yarn and throw
the ball to someone else in the circle, but first, they must say
something related to the food system (e.g., "l care about food waste,"
"I'm passionate about local farming," or "I'm focused on healthy soil").
After saying their piece, they throw the ball of yarn to someone else in
the circle, keeping a part of the string in their hand. The person who
receives the ball must then also say something related to the food
system and toss the ball to someone else.

As the game progresses, a web of yarn will form across the circle. Each
person should catch and pass the yarn while making a connection to a
different aspect of the food system (e.g., "l care about reducing food
packaging," or "I'm interested in plant-based diets").



5. The ball can be thrown multiple times until everyone has had a chance
to speak and connect the yarn. By the end, you'll have a visible web of
interconnected threads.

6. After everyone has had a chance to share, ask them to look at the
"food web" that has formed. Briefly discuss the symbolism of the web:
how the various aspects of the food system are interconnected, and
how everyone's actions—no matter how small—impact the larger
system. Highlight the importance of collaboration, sustainability,
and how every part of the system plays a role in achieving a healthier,
more sustainable food system.

Ice Breaker 4 - Skills & Needs Speed Dating

Description of Ice Breaker: This activity is designed to match people to their
needs by offering all participants the chance to articulate both their skills as
well as their needs and attempt to match up for exchange.

Objective: The purpose here is to get people chatting about their
experiences inside their networks and organisations and get acquainted. It
additionally supports inter-organisational exchange and strengthening by
sharing abilities and needs and offering opportunities for future follow-up
(on projects initiatives or events).

Duration: The collection of skills and needs takes only a few minutes,
perhaps five minutes at the most. The follow-up action, or “matching” can be
customised for the event, but could last as much as 15 minutes or so.

Materials Needed: Post-it notes and a whiteboard (or just the wall) as well as
markers and name tags.

Instructions:

1. Explain the rules of the game. Each participant is to write their skills or
competencies on one Post-it note, with their name. They will then
write their needs (personal, organisational, network, etc) on a separate
post. Divide a whiteboard or wall into two sections for each.

2. Instruct participants to review the wall for an appropriate “match” and
spend 5 minutes exchanging with another participant on how to meet
their needs.



3. Encourage at least two rounds of this so that everyone has an
opportunity to be on the needs receiving end and the skills-providing
end of the exchange.

Ice Breaker 5 - The Networking Tree

Description of Ice Breaker: Participants create a visual "tree" where each
branch represents a different skill or interest they have. They write their
name on a leaf attached to the branch that corresponds to their skill or
interest.

Objective: This icebreaker aims to visually showcase participants' diverse
skills and interests, promoting networking and collaboration among
attendees.

Duration: This activity usually takes about 15-20 minutes to complete.

Materials Needed: Large paper or poster board, markers, and sticky notes or
pre-cut leaf shapes for names.

Instructions:

1. Introduction: Explain the purpose of the Networking Tree and how it
will help participants connect based on shared interests or skills.

2. Creating the Tree: Draw a large tree trunk on the board and label
branches with different skills or interests (e.g., "Marketing," "Public
Speaking," "Cooking").

3. Adding Leaves: Participants write their names on sticky notes or leaves
and place them on the corresponding branches that match their
skills/interests.

4. Networking: Encourage participants to walk around, read each other's
leaves, and engage in conversations based on shared interests or skills
identified on the tree.

Ice Breaker 6 - Food Fight Debate

Description of Ice Breaker: Participants are divided into two teams and
given a food-related topic to debate, such as "Is organic food worth the extra



cost?" or "Should fast food be banned?" Each team prepares arguments for
their assigned position before presenting them to the group.

Objective: This icebreaker promotes critical thinking, teamwork, and
communication skills while engaging participants in discussions about
relevant food issues that can lead to deeper conversations about personal
values and preferences regarding food.

Duration: The activity typically lasts about 20-30 minutes, allowing time for
preparation and presentations.

Materials Needed: A list of food-related debate topics and a timer for
keeping track of speaking times (optional).

Instructions:

1. The facilitator explains the rules of the debate and divides participants
into two teams.

2. Topic Selection: Present a food-related debate topic to both teams and
give them a few minutes to prepare their arguments.

3. Debate: Each team presents their arguments in turn, with time limits
for each speaker to ensure fairness.

4. Closing Statements: After both sides have presented, allow for a brief
rebuttal period where teams can respond to each other’s points.

5. Voting: Conclude by having participants vote on which team
presented the stronger argument, emphasizing that the goal is to
foster discussion rather than create conflict.

Ice Breaker 7 - Human Lasagnha

Description of Ice Breaker: Each participant receives the name of an
ingredient to make lasagna that is fixed on their back. Through yes/no
guestions to the other participants, they must find out what the ingredient
is and when the trainer gives the go-ahead the ingredients must be
combined in the given order.

Objective: High energy game to help participants begin to feel more
comfortable in new group.



Duration: The activity typically lasts about 15-20 minutes, allowing time for
preparation and presentations.

Materials Needed: sheets of paper (or post it) with the name of the
ingredients or photos of them

Instructions:

1. Stick labelled note card (with lasagna ingredients) on the back of
everyone's shirt. (i.e. the word meat printed on a note card) Have each
player mingle around asking yes/no questions to find out the lasagna
ingredient that is on their back.

2. Explain the correct order of ingredients in a Human Lasagna: meat,
onion, garlic, tomato, sugar, fresh parsley, basil leaves, salt, black
pepper, lasagna noodles, parmigiano cheese, mozzarella, bechamel
sauce and give the start command, “I'm hungry! Let's eat!” Everyone
must find out which ingredient they are and then find enough to form
a complete Human Lasagna.

3. The trainer can ask the participants for feedback on the game

4. How did not being able to see your card affect your communication?
What strategy did you use to create lasagna? When was your
communication effective? When wasn't it? What's an example of a
time in the real world when you have limited information about
something?

Ice Breaker 8 - Create a painting

Description of Ice Breaker: create collective scenes starting from an
instruction given to an individual without the knowledge of the other
participants and see how it is interpreted and completed by the others
Objective: energise the group and bring physical activity to a training and to
visually see how everyone can contribute to a common group goal through
a fun activity

Duration: About 10 -15 minutes, it depends on the number and creativity of
the participants

Materials Needed: nothing. Required an adequate space

Instructions:

A participant is asked to represent with the body the detail of a situation
(e.g.. Fan shouting at the stadium, passenger on the subway, picking a



product at the supermarket) and then one by one the other participants
compose the general picture according to their interpretation. So, it is not a
given that starting from the passenger on the subway you will end up taking
a picture of a subway car with passengers.

Ice Breaker 9 - EU Food Human Bingo

Description of IceBreaker: Participants should move randomly around the
room asking other participants the questions provided by the facilitator.
Their objective is to find at least one participant answering positively to all
the questions. While going around, participants should repeat their names
and may introduce themselves to the rest.

Objective: This icebreaker will help participants to get to know each other
and become more familiar with each other’s names. Also, as it requires
standing up and continuously moving around the space, it could be useful
to use it as a boosting energy activity.

Duration: It depends on the group. The duration suggested for a group of 20
people is 15-20 minutes.

Materials Needed: Here is a list of different questions, but feel free to modify
it according to the interests, age cohort, context of the group, etc.
e Who has attended a concert in the last month?
e Who participated in another exchange event/ international
programme?
Who prefers mountains over the beach for vacations?
Who has tried “strange”/ “exotic” food?
Who has lived in another country for more than 6 months?
Who has changed hairstyle last month?
Who likes reading / scrolling in the toilet?
Who has worked/worked with a school/ educational centre?
Who is practising Yoga?
Who shops clothes from second-hand stores?
Who shops from local markets / agricultural cooperatives
frequently?
Who is vegan/vegetarian /plant-based?
Who has ever travelled to all 5 continents?
Who can speak more than 3 languages?
Who has pets that are not a cat or a dog?



e Who has never been to Italy before?
e Who knows how to grow plants?
e Who collects “weird” things?

The actual sheet can be found here: Human Bingo - icebreaker.doc

Instructions: Outline the steps for conducting the icebreaker.

The facilitator should explain the activity and provide each participant with
one printed copy of the questions, together with a pencil/something to write
the names of other participants. He/she will communicate the time available
for the icebreaker and answer any possible doubt. The facilitator will ask,
once 10-15 minutes have passed, who is the participant with more positive
answers and if some have found something interesting about another
person and encourage them to share their experiences.

Ice Breaker 10 - My N.A.M.E

Description of Ice Breaker: This icebreaker encourages participants to
introduce themselves creatively by using the letters of their first name to
share interesting facts about themselves. It helps build rapport, improve
name retention, and create a fun, engaging environment.

Objective: This icebreaker will help participants to get to know each other
and become more familiar with each other’'s names.

Duration: Duration will depend on the group size, but each participant
should have enough time to share its acronym. In a 20 participants group, a
duration of 25-30 minutes is recommended.

Materials Needed: No materials are required.

Instructions: The facilitator will give group members 3 to 5 minutes to think
of interesting facts that correspond to the letters of their first name. Each
participant shares their acronym with the rest of the groups.

An example:

Hi, I'm Heather.

H is for horses, my favourite animal.

E is for eating, my favourite activity.

A is for Australia, the country | am currently travelling to.


https://docs.google.com/document/d/1Aml7CmlC5huNEPnZq_s2r9W1V0V2bbwZ/edit?usp=drive_link&ouid=109828282055952837848&rtpof=true&sd=true

T is for television because | like to watch it in the evenings.

H is for holidays, something | like to do more than once a year.
E is for exercise, which | do five times a week.
And R is for Rome, a city | want to visit.
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Training Unit #1 - Producers selection in line
with sustainability requirements for the
supply of Food Sovereignty and Security

Programs

Aim

This training unit primarily focuses on activity-based learning, with a
subsequent practical application of the underlying theoretical framework. It
includes the foundations of sustainable food practices through the definition
of the most relevant criteria in this field; a comprehensive guide to develop
(1) a meaningful analysis on their Food Sovereignty and Security project and
(2) a mapping process shaped by the criteria of sustainability for the
identification of green producers. The practical section is designed to apply
the acquired knowledge into practice by arranging a purchasing policy
tailored to the program's specific needs.

Learning Outcomes

1. Provide managers, coordinators, and directors with the knowledge,
tools, and methodologies for building up a manageable and
sustainable purchasing strategy

2. Enable them to critically evaluate the needs and priorities of the
Program or initiative

3. Give the means to identify sustainable, culturally and socially inclusive
initiatives of food production nearby.

4. Develop and enhance planning and organizational capabilities,
including the ability to define priorities, create action plans to attain
objectives, adhere to budget constraints, allocate resources efficiently,
and implement monitoring and control measures effectively.

5. Facilitate the adaptation of the needs to the local context of
sustainable production.

6. Provide managers, coordinators, and directors with the knowledge,
tools, and methodologies for building up a manageable and
sustainable purchasing strategy

7. Enable them to critically evaluate the needs and priorities of the
Program or initiative

8. Give the means to identify sustainable, culturally and socially inclusive
initiatives of food production nearby.

9. Develop and enhance planning and organizational capabilities,
including the ability to define priorities, create action plans to attain
objectives, adhere to budget constraints, allocate resources efficiently,
and implement monitoring and control measures effectively.



10. Facilitate the adaptation of the needs to the local context of
sustainable production.

Duration
2 hours

Materials

e |nternet Access
Communication Materials
Budget Information
Selection Criteria Cards
Producer Information Cards
Meeting Space
Printers and Stationery
Cross-Checking Table

Procedure & Methodology

BLOCK 1 - INTRODUCTION

The trainer must explain the definitions of Sustainability, Local and seasonal
production, Organic (ecological) production, Social and Solidarity Economy
products, Positive social impact Food, Food recovery/use, Interculturality or
culturally appropriate food, Healthy food, Accessibility.

BLOCK 2 - CREATE YOUR PROJECT SUSTAINABLE PURCHASING POLICY
The trainer will go through some of the most important topics to consider
when deciding which producers and criteria are the most suitable to your
project's purchasing policy.

Step 2.1 Understanding your project requirements and client needs
Topics that will be addressed: About the project, Families, Home
composition and the Housing situation.

Step 2.2 Designing the primary basket

When the diagnosis and analysis of the clients’ characteristics and their
needs is done, the trainer will lead the group in establishing a basic basket of
products that meets their primary dietary needs.

Step 2.3 Mapping producers

The trainer will lead the group in the identification of producers through 6
main topics: geographical, types of producers, Type of production, Type of
relationships with producers, Recommendations and cross checking.



ACTIVITY 1 - FINAL PRACTICAL EXERCISE

The practical exercise consists of elaborating on the purchasing policy
derived from the best combination of the Project Requirements and Client's
Needs, the results of the mapping process, and the cross-checking matrix'.

Evaluation
Annexes

Tips for the Educator
It is recommended that the trainer is an expert on the matter, both in terms
of theoretical background as well as in terms of practical experience.

Possible Difficulties
Cultural challenges may arise in a multicultural group due to different types
of relations to food and knowledge about the topic.

Possible Solutions
Ensure to know the group’s characteristics in advance

Further Resources
e Thisis a digital and interactive webpage, focusing on Food-Based
Dietary Guidelines in Europe:
https://knowledge4policy.ec.europa.eu/health-promotion-knowledge-
gateway/topic/food-based-dietary-guidelines-europe_en#docstb

e Set of digital and interactive resources from official and non-official
guidelines of sustainable dietary practices from EU and non-EU
countries:

o https://www.fao.org/nutrition/education/food-based-dietary-guid
elines

o https://www.unicef.org/media/102761/file/2021-Food-based-Dietar
y-Guidelines-final.pdf

o https://knowledge4policy.ec.europa.eu/health-promotion-knowl
edge-gateway/food-based-dietary-guidelines-europe-source-do
cuments-food_en

TAnnex 1



Training Unit #2 - Effective Planning and
Organizational Skills of Food Sovereignty

and Security Programs

Aim

The "Food Sovereignty and Program Management" training is a
comprehensive 2-hour session designed to equip participants with essential
knowledge and practical skills in the realm of food sovereignty, needs
assessment, action planning, budgeting, and program monitoring. The
training begins with an engaging introduction to the concepts of food
sovereignty and security, emphasising their significance in addressing
food-related challenges. Participants then delve into the critical processes of
needs assessment, learning to identify and prioritise requirements for food
programs. Subsequently, they develop action plans with clear tasks,
responsibilities, and timelines, ensuring effective program implementation.
Understanding the importance of monitoring in program management,
participants explore key measures and indicators. Additionally, they gain
expertise in budgeting for food programs, mastering the art of financial
planning. The training culminates in group activities and discussions,
allowing participants to apply their newfound knowledge and collaborate on
case studies related to food program planning. This dynamic and interactive
training empowers participants with the competencies required to make
informed decisions and contribute effectively to food security initiatives.

Learning Outcomes

Familiarise participants with food sovereignty and security principles.
Enhance skills in identifying and prioritising program needs.

Guide in creating actionable plans with defined tasks and timelines.
Foster knowledge on key monitoring and evaluation metrics.

Educate on budgeting and financial planning for program
sustainability.

Facilitate hands-on group activities and case study discussions.
Empower participants for effective decision-making in food programes.
Provide essential management tools and methodologies.

Encourage networking and collaborative learning among participants.
O Strengthen abilities for effective program implementation and impact.
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Duration
2 hours

Materials
e A suitable training room or space that can accommodate participants
comfortably, arranged for group discussions and activities.
Tables and chairs for participants
Projector or screen for presentations.
Audio equipment, including microphones, if necessary.
Whiteboard, flip chart, or presentation board for visual aids and
discussions.
e Pre- and post-training assessment questionnaires or surveys for
participants
e [nternet Access

Procedure & Methodology

BLOCK 1 - INTRODUCTION AND UNDERSTANDING FOOD SOVEREIGNTY
The trainer begins with a brief presentation, followed by a facilitated
discussion to ensure participant engagement. Participants are encouraged
to share their perspectives and questions.

Step 1.1 Opening Question

Step 1.2 Definition of Food Sovereignty

Step 1.3 Principles and Goals of Food Sovereignty

Step 1.4 Open Discussion

Step 1.5 Participant Engagement

ACTIVITY 1 - NEEDS ASSESSMENT AND PRIORITIZATION/DEVELOPING
ACTION PLANS
(30 min)

The activity consists of conducting a needs assessment for food programs.
Participants engage in a guided exercise to identify and prioritise needs for a
hypothetical food program.

The trainer will first provide a practical example of a functioning AMAP and
its structure. The trainer briefly explains what an AMAP is and what aims it
has. The trainer presents the AMAP ['Amapopote Lyonnaise and how it
works, to give the participants a good understanding of an AMAP's structure
and functioning.

Step 1.1 Scenario Introduction

The trainer presents a hypothetical scenario related to a food program. This
scenario can involve a community or organisation aiming to address food


https://amapopotelyonnaise.wordpress.com/

security challenges. For instance, the scenario could describe a community
struggling with access to nutritious food due to economic constraints.

Step 1.2 Brainstorming Needs

Participants are divided into small groups or work individually, depending on
the group size. They are given a short period (3 minutes) to brainstorm and
list all the potential needs and challenges that the hypothetical community
or organisation might face regarding food security. Each group or
participant writes down their ideas on sticky notes or a worksheet.

Step 1.3 Sharing and Group Discussion

Each group or participant shares their identified needs with the larger
group. The trainer facilitates a discussion where participants can explain
their choices and discuss the relevance and urgency of each need.

Step 1.4 Voting and Prioritization

After the discussion, participants are given a limited number of votes (e.g,,
three votes per person) to prioritise the most critical needs from the list. They
place their votes on the sticky notes representing the needs they believe
should be addressed first.

Step 1.5 Tallying and Discussion

The trainer tallies the votes to determine the top priority needs based on
participant input. The group discusses the results and identifies the
consensus on the most pressing needs.

Step 1.6 Conclusion

The trainer summarises the prioritised needs and highlights the importance
of focusing efforts on addressing these specific challenges when planning a
food program.

Step 1.7 Developing Action Plans

Participants work individually or in small groups to create action plans based
on identified needs. They define specific tasks, assign responsibilities, and set
timelines.

BLOCK 2 - CONTROL AND MONITORING MEASURES

Step 2.1 The significance of monitoring in program management.

The trainer leads a discussion on monitoring, using examples and case
studies to illustrate its importance. Participants are encouraged to ask
guestions and share their perspectives.



BLOCK 3 - BUDGETING

Step 3.1 Principles of budgeting for food programs

The facilitator should explain the concepts of Needs-Based Budgeting,
Transparency and Accountability, Cost-Effectiveness, Flexibility and
Adaptability, Resource Diversification, Sustainability Planning, Risk
Management.

ACTIVITY 2 - GROUP ACTIVITY & DISCUSSION (30 min)
Step 2.1 Participants work in groups on a case study

Step 2.2 Presenting and discussing action plans and budgets

Step 2.3 Action Plan Highlights

Provide a high-level overview of the action plan.

Highlight key program goals, objectives, and major activities.
Emphasize any critical milestones and responsible parties.

Step 2.4 Budget Summary
Present a summary of the budget, focusing on major categories.
Highlight the total budget amount and funding sources.

Step 2.5 Group Discussion
Open the floor for brief questions and comments.

Evaluation
Annexes

Tips for the Educator

The training module will be led by one lead trainer who is well-versed in
project management, food sovereignty, and community development. They
will manage overall training delivery, facilitate discussions, and guide
participants through thematic sessions on needs assessment, action
planning, monitoring, and budgeting. The trainer will also manage group
activities, helping participants work through case studies. Methodologies
like action learning, visual aids presentation, group discussions, and
problem-solving will be employed to meet training objectives.



Training Unit #3 - Collaborative Engagement
with Educational and Social Partners in Food

Security Programs

Aim

In a concise and focused 2-hour training program, participants will acquire
the critical skills and knowledge necessary for successful collaboration with
external social and educational organizations, with a primary emphasis on
improving the educational experiences of students. This comprehensive
program covers key areas such as partnership identification, needs
assessment, collaborative planning, resource allocation, and monitoring and
evaluation. It empowers participants to confidently navigate the intricacies
of collaboration, equipping them with the tools to enhance students'
educational well-being through effective coordination with external
partners.

Learning Outcomes

1. Partnership Establishment: To identify and establish productive
partnerships with social and educational organizations that can
provide targeted support to students.

2. Needs Assessment: To conduct a thorough needs assessment to
understand the specific challenges and requirements of students.

3. Implementation of Support Services: To implement a range of support
services and initiatives that address the identified needs of students.

4. Monitoring and Evaluation: To regularly monitor and evaluate the
impact of the collaboration on student outcomes.

Duration
2 hours

Materials

e Partnership Establishment: To identify and establish productive
partnerships with social and educational organizations that can
provide targeted support to students.

e Needs Assessment: To conduct a thorough needs assessment to
understand the specific challenges and requirements of students.

e Implementation of Support Services: To implement a range of support
services and initiatives that address the identified needs of students.

e Monitoring and Evaluation: To regularly monitor and evaluate the
impact of the collaboration on student outcomes.



Procedure & Methodology

BLOCK 1 - INTRODUCTION

Step 1. 1 Welcome and Overview of the Training

Step 1.2 Importance of Coordination and Cooperation with External
Organizations

Step 1.3 Key Objectives of the Training Session

BLOCK 2 - PARTNERSHIP IDENTIFICATION AND NEEDS ASSESSMENT
Step 2.1 Identifying Potential Partner Organizations

e Provide a high-level overview of the action plan.

e Highlight key program goals, objectives, and major activities.

e Emphasize any critical milestones and responsible parties.

Step 2.2 Group Discussion: Identifying Common Student Challenges

e Encourage Active Participation: Actively engage all participants by
inviting them to share their perspectives. Use open-ended questions
to encourage elaboration and avoid yes/no responses.

e Promote Student Perspective: Emphasize the importance of hearing
directly from students about their experiences and challenges.
Encourage student participants to share their insights.

e Encourage Solutions: Shift the conversation toward brainstorming
potential solutions or interventions for the prioritized challenges.
Encourage creativity and collaboration in finding solutions.

BLOCK 3 - COLLABORATIVE PLANNING

The trainer explains the Principles of Collaborative Planning
Step 3.1 Role Definition and Allocation

Step 3.2 Developing a Shared Action Plan

BLOCK 4 - IMPLEMENTING AND SUSTAINING COLLABORATIVE
INITIATIVES

Step 4.1 Resource Allocation and Budgeting (the basics)

Step 4.2 Monitoring and Evaluation of Collaborative Initiatives

ACTIVITY 1 - DESIGNING A SUPPORT SERVICE IMPLEMENTATION PLAN
(20min)
Step 1.1 Introduction

Briefly explain the activity's objective: to create an implementation plan for a
support service.

Step 1.2 Brainstorm Key Components

Ask participants to individually brainstorm the key components required for
implementing the support service.



Step 1.3 Share Ideas

Invite each participant to share one key component from their
brainstorming. Write these components on sticky notes and place them on
the whiteboard.

Step 1.4 Outline the Plan

Based on the shared ideas, create your action plan.

Step 1.5 Assign Responsibilities
Quickly assign responsibilities for each task or component. Ensure that
everyone has a role to play in the implementation.

Evaluation
Annexes

Tips for the Educator

The training module will be led by one lead trainer well-versed in project
management, food sovereignty, and community development. They will
manage overall training delivery, facilitate discussions, and guide
participants through thematic sessions on needs assessment, action
planning, monitoring, and budgeting. The trainer will also manage group
activities, helping participants work through case studies. Methodologies
like action learning, visual aids presentation, group discussions, and
problem-solving will be employed to meet training objectives.
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Training Unit #1 - Stereotypes

Aim

This 2-hour training unit educates participants on stereotypes within food
sovereignty and security programs through a structured approach.

It starts with a recap on stereotypes and unconscious bias, followed by group
discussions sharing personal experiences and insights from the Implicit
Association Test. Participants then engage in role-playing games to address
stereotype scenarios in a controlled setting. In the following segment, good
practices for addressing stereotypes are shared, along with exercises
promoting empathy, active listening, and assertiveness. The session
concludes with a debriefing on key takeaways, personal commitments to
combat stereotypes, and the provision of additional resources for further
learning.

Learning Outcomes

1. To equip participants with an understanding of unconscious biases,
particularly around weight, and how they may manifest in the realm of
food sovereignty and security.

2. To foster self-awareness among participants regarding their own
biases, use the Weight IAT as a reflective tool.

3. To facilitate open dialogue and shared learning experiences around
the theme of weight bias, encouraging empathy, and mutual respect.

4. To introduce practical strategies for addressing and mitigating
weight-related biases within teams and communities, enhancing
inclusivity in program management.

5. To create a supportive environment where participants can openly
discuss challenges and solutions concerning weight bias, promoting a
culture of continuous learning and improvement.

6. To underscore the broader implications of weight bias on health,
nutrition education, and community engagement within food security
initiatives, preparing participants to better navigate these issues in
their professional settings.

Duration
2 hours

Materials
e A spacious, well-ventilated room that can comfortably accommodate
all participants with provisions for small group settings.

e A projector and screen for displaying presentations and multimedia
content, sound system with microphones to ensure clear
communication, computers or tablets with internet access and
accessing online resources.



e Flip charts, markers, and sticky notes

e Access to online Implicit Association Test (IAT) for each participant. A
list of curated online resources, articles, and further reading materials
on addressing stereotypes and promoting inclusivity.

Procedure & Methodology
BLOCK 1 - INTRODUCTION

Step 1.1 Brief Recap
Quick recap of what stereotypes and biases are, focusing on weight-related
biases and their impact

Step 1.2 Activity Objectives
Outline the objectives of the activities, explaining the relevance of exploring
weight biases in the context of food sovereignty and security.

Step 1.3 Group Formation
Divide participants into small groups.

Step 1.4 Definitions

Stereotypes: Stereotypes are overgeneralized beliefs or assumptions about
the characteristics, behaviors, or preferences of members of a particular
group based solely on their group membership

Prejudice: Prejudice is defined as an adverse or hostile attitude toward a
group or its individual members, generally formed without just grounds or
before sufficient evidence. It is characterized by irrational, stereotyped beliefs

Discrimination: Discrimination involves acting on prejudices by treating
people unfairly based on their perceived group membership rather than
their individual characteristics or merit. It systematically advantages or
disadvantages a group.

Step 1.5 Impact On Our Lives

Stereotypes, prejudice, and discrimination can have a profound impact on
individuals and communities. They can perpetuate inequality,
marginalization, and social division. Individuals subjected to these negative
attitudes and behaviors can experience lower self-esteem, increased stress,
and a lack of opportunities in various life domains such as education,
employment, and healthcare.

Step 1.6 Perpetuation In Training and Working Contexts

In training contexts, stereotypes can affect the expectations and judgments
of trainers and trainees, which can influence performance, interaction, and
learning outcomes. Prejudice and discrimination in training could lead to



unfair treatment, unequal access to resources, and a lack of diversity and
inclusivity.

In working contexts, stereotypes can lead to biassed hiring practices,
unequal pay, and limited advancement opportunities for marginalised
groups. The perpetuation of stereotypes and discrimination in the workplace
can create a hostile or unwelcoming environment, which in turn affects
productivity, morale, and overall organisational success.

By recognizing the detrimental effects of stereotypes, prejudice, and
discrimination, training programs can be designed to challenge and address
these issues, promoting a more inclusive, equitable, and respectful
environment in both training and working contexts.

BLOCK 2 - GROUP DISCUSSIONS: UNDERSTANDING BIASES THROUGH
THE WEIGHT IAT

Step 2.1 Personal Sharing
Participants share personal experiences in 5 minutes with stereotypes within
their groups.

Step 2.2 Weight lat Administration

Participants individually complete online in 15 minutes the Weight Implicit
Association Test (IAT) to uncover any unconscious biases regarding body
weight.

Step 2.3 Group Discussion
Participants share in 5 minutes their IAT results and reflections within their
small groups, discussing any insights or surprises from the test.

ACTIVITY 1 - ROLE-PLAYING GAMES (RPGS)

Step 1.1 Scenario Briefing

Present scenarios mirroring real-world situations in food sovereignty and
security programs, where stereotypes might come into play. This step will
take 10 minutes.

Step 1.2 Role-Play
Groups enact the scenarios, navigating through the stereotypes presented.
This step will take 20 minutes.

Step 1.3 Debrief
Discuss 10 minutes: the scenarios, identifying stereotypes, how they were
addressed, and what could be done differently.

Suggested Scenarios:



Community Engagement Scenario: “A team from a food security program is
engaging with a local community to assess their food needs. However, some
team members have preconceived notions about the dietary habits and
preferences based on the community's cultural background.”

Resource Allocation Scenario: “In a scenario where resources are limited,
team members must decide how to allocate resources fairly among different
community groups. Stereotypes might influence decisions, potentially
leading to unfair distribution.”

Hiring Scenario: “The hiring team for a food sovereignty project is
interviewing candidates from diverse backgrounds. Stereotypes may come
into play, affecting the hiring decisions and potentially the success of the
project.”

Public Communication Scenario: “Your team is tasked with developing
public communication campaigns to promote food security. However,
certain stereotypes might influence the portrayal of different community
groups in the campaigns, potentially perpetuating harmful biases.”

Crisis Response Scenario: “In the event of a food crisis, your team must
respond quickly to provide aid to affected communities. Stereotypes might
impact the effectiveness and fairness of the response, as biases could
influence the assessment of needs and distribution of aid.”

BLOCK 3 - CONSTRUCTIVE ADDRESSAL

STEP 3.1 - Good Practices

Share good practices for constructively addressing stereotypes, promoting
open communication, respect, and understanding. This step will take 20
minutes.

Good Practices in addressing stereotypes and promoting inclusive
environments in food sovereignty and security programs:

- Open Communication

- Active Listening

- Seek Diverse Perspectives:

- Challenge Stereotypes

- Avoid Assumptions

- Respectful Engagement

- Promote Equality and Fairness

- Positive Reinforcement:

- Continuous Feedback

- Conflict Resolution Mechanisms

STEP 3.2 - Group Reflection



Groups reflect in 5 minutes on how these practices can be applied in their
work setting.

Step 3.3 Activity Debrief
Discuss in 10 minutes the key take aways of the activities

Step 3.4 Personal Commitment
Encourage participants to act and combat stereotypes in professional
settings.

Methodological processes

The training activity has been designed to engage participants in a
comprehensive exploration of stereotypes, particularly focusing on their
intersection with food security. The methodological approach incorporates
various interactive and reflective exercises to ensure a deep understanding
and the development of practical skills to combat stereotypes. The activity
uses different methodological processes such as experiential learning,
role-playing, reflective practices, group discussions and personal
commitment. These methodological procedures are structured to ensure
that stereotypes and their impact on food sovereignty and security are
thoroughly explored, thus achieving the proposed educational objectives
and developing the skills needed for inclusive team management.

Evaluation
Annexes

Tips for the Educator

Peer Assessment

Participants will be paired to assess each other's understanding and
application of the key concepts and skills discussed during the training.
Indicators: Effective communication, application of inclusive practices, and
constructive feedback.

Questionnaires

Pre and post-training questionnaires will be administered to gauge the
participants' understanding and application of the training content.
Indicators: Increased knowledge on stereotypes, inclusive communication,
and understanding of food security challenges.

Activity Participation and Contribution

Evaluation of participants’ engagement and contributions in group
discussions, role-play games, and other interactive activities.

Indicators: Active participation, insightful contributions, and collaborative
engagement.

Possible Difficulties



This unit on stereotypes could present risks if in the group of participants
there are subjects who can easily be victims of stereotypes. Particular
attention must be paid by the trainer to avoid examples of negative
stereotypes that concern anyone present.

Possible Solutions

Give advance warning that some of the examples may be relevant to those
present and should be taken as case studies. Alternatively, you can ask the
same students to report a stereotype about themselves.

Further Resources

e From hate speech to non-violent communication
The manual, edited by UNDP, provides a description of various
manifestations of hate speech with analysis and examples with an emphasis
on the ethical aspects of using various forms of hate speech in the media
space. Recommendations are given for transforming hate speech into
non-violent communication.

e The role of sarcasm in hate speech- A multilingual perspective
A short paper by researcher Simona Frenda, wants to investigate the role
played by creative linguistic devices, especially sarcasm, in hate speech in a
multilingual context.


https://www.undp.org/sites/g/files/zskgke326/files/2023-06/from_hate_speech_to_non-violent_communication_en_web.pdf
https://ceur-ws.org/Vol-2251/paper3.pdf

Training Unit #2- Fighting hate speech &

Aim

promoting inclusive communication

This unit intends to present the definition of hate speech, its types and
characteristics. How to recognize hate speech and work with participants to
find inclusive and non-violent communication that allows you to create a
constructive and inclusive climate within a group.

Learning Outcomes

1.

2.

3.

Provide trainers with the knowledge, tools and methodologies to
define and recognize hate speech.

Explain how to avoid/fight hate speech by creating inclusive
communication.

Ability to incorporate the social and cultural diversity of the group into
the training content and learning processes.

Intercultural sensitivity approach.

Critical thinking ability (Ability to question and argue concepts, ideas
and situations, and discriminate fallacies, inconsistencies and logical
errors).

Assertiveness (Ability to express one's own needs or interests
considering those of others, without attacking or avoiding conflict, and
with kindness and respect).

Intercultural communication skills (comprehend a set of abilities
required to communicate, or share information, with people from
other cultures and social groups).

Ability to manage group dynamics (i.e. deal with conflicts and
disruption in the learning groups).

Duration
2 hours

Materials

1PC

1Video projector
Flip chart
Markers

Post-i

Procedure & Methodology
BLOCK 1 - INTRODUCTION
Step 1.1



Welcome participants and choose an icebreaker activity to set a positive
tone and to get to know each other.

Step 1.2

Brief overview of the workshop's goals and objectives.

We are surrounded by hate and its verbal manifestations. Hate against
people who migrate, hate against women, hate against people with
disabilities, hate against anyone who doesn't think like us. Hate has become
part of the narrative that surrounds us to the point that the alarm and
reaction threshold has risen dangerously high. We tolerate it more. We
notice it less. For this reason, it is essential and urgent to understand how to
prevent it. From extreme speech to dangerous speech to fear speech to
harmful speech, what is hate speech, and what are its consequences? But
above all, what strategies can we put in place to prevent inevitable effects?
Hate speech can be addressed at various social groups, including:

e \Women

e LGBTQ+ community

e Racial and ethnic groups

e Religious groups

e Disability/Ableism

e Age (adultism and ageism); examples of hazing (those who suffer
discrimination then perpetuate those bullying mechanisms)

Step 1.3

Ask participants if they think that hate speech happens in their community.
If yes, ask to describe. Other questions to ask: where are the places where
hate speech happens?

BLOCK 2 - RECOGNIZING HATE SPEECH

Define hate speech and its various forms (e.g., racism, sexism, homophobia,
“Invisibility” etc.) + pyramid of hate. (A printable image of pyramid of hate is
available in the toolkit)

In common language, “hate speech” refers to offensive discourse targeting a
group or an individual based on inherent characteristics (such as race,
religion or gender) and that may threaten social peace.

There are three important attributes:

1. Hate speech can be conveyed through any form of expression, including
images, cartoons, memes, objects, gestures and symbols and it can be
disseminated offline and/or online.

2. Hate speech is ‘“discriminatory” (biased, bigoted or intolerant) or
“pejorative” (prejudiced, contemptuous or demeaning) of an individual or
group.

3. Hate speech calls out real or perceived identity factors of an individual or a
group, including: “religion, ethnicity, nationality, race, colour, descent,



gender,” but also characteristics such as language, economic or social origin,
disability, age, health status, or sexual orientation, among many others.
Hate speech toward the out-groups is segmented into three major
categories:

e Early warning;

e Dehumanization and demonization?

e Violence and incitement.

ACTIVITY 1 - “SAYING IT WORSE"

Divide participants into small groups. Each group receives 11 cards - or less,
depending on how many they are - (cards are available in the toolkit) with
examples of hate speech and must rank them from “least bad” to “worse”
Each group has 15 minutes to discuss the cards and try to agree about how
they should be ranked. Afterwards, the participants look at the ‘standing’ of
other groups. And at the end, the whole group gets back for debriefing.

Debriefing: Start by asking if it was easy or difficult to assess the different
examples, and if there were strong disagreements in your group. About how
to react to hate speech online: Do you think statements like these should be
allowed on the Internet? What are the arguments for and against? What
methods can you think of for addressing online hate speech? How would
you react if you found these kinds of examples of hate speech online?

ACTIVITY 2 - THE SWEET HATE
The sweet hate: gentle manners to hate (irony, provocation, jokes)

Propose to the participants a brainstorming (10 min max) to find quotes
coded as “compliments”. Examples: “To me, you are like white” (Afro), “Your
partner is so beautiful, | even thought she wasn't trans.” (LGBTQ+), “Oh how |
would hit on you if you liked men!” (LGBTQ+), “You even speak very well for a
xxX person” (Immigrant), ‘I never imagined you'd get to where you are’
(Women)

BLOCK 3 - WHAT IS INCLUSIVE COMMUNICATION (15 minutes)

Define inclusive communication and its importance.

Central to promoting inclusive communication is acknowledging that
people have different communication preferences and needs - all of which
should be respected. Inclusive communication does not exclude or
discriminate against anyone, either intentionally or unintentionally. Often,
we might not be aware of any potential negative implications, or barriers,
that our communication may present.

By making a conscious effort to craft your communication with inclusivity in
mind, you contribute to ensuring that the information you share remains

2 Some examples of early warning and dehumanization/demonization in different contexts are
available in the toolkit. We suggest, however, to provide local examples when possible.



accessible to everyone. This principle applies to all forms of communication,
from written messages to face-to-face conversations, and encompasses both
the content and the way the message is delivered. Inclusive communication
is therefore a fundamental aspect of creating a welcoming and productive
learning and working environment for adults from diverse backgrounds. It is
an approach that aims to ensure that all people, regardless of their
background, age, gender, religion, identity, or other characteristics, feel
valued, respected, and included in the conversation. The primary goal is to
create an environment where diversity is celebrated, and all voices are heard
and acknowledged.

In workplaces, for example, inclusive communication leads to higher
employee engagement and job satisfaction. When employees feel respected
and included, they are more motivated and committed to their
organizations. This, in turn, can improve overall productivity and reduce
turnover rates.

Inclusivity in communication is a powerful tool for creating more equitable
and respectful environments. It promotes understanding, empathy, and
cooperation among individuals from all walks of life, ultimately leading to a
more inclusive and thriving society.

Share examples of effective inclusive communication.

Effective inclusive communication involves practices that make all
individuals feel valued, respected, and included in conversations.

Here are some examples of effective inclusive communication:

e Using gender-neutral language: instead of using gendered language
like "he" or "she," use gender-neutral terms like "they" when referring
to individuals whose gender identity is unknown or non-binary. For
instance, "Ask the person at the front desk; they can help you." This is
valid in English, and you could check the gender- neutral language
solution in your own language. When it comes to language and
gender, do remember to respect the pronouns that people prefer.

e Create inclusive communication: adapt your communication based on
the people you speak to. For example, if a person with migrant
background is trying to learn the local language, use simple words to
make sure they understand you.

e Addressing microaggressions: when you witness or experience
microaggressions, address them constructively. For example, calmly
point out the issue and explain why it can be offensive or hurtful.

e Promoting Diversity of Voices: In group discussions or decision-making
processes, actively seek out and encourage input from
underrepresented individuals or those who may be less likely to speak
up.

Invite participants to share any other example before starting with the
practical activity.



ACTIVITY 3 - HUMAN BINGO (20 mins)
Step 3.1 Prepare Bingo Cards
Create bingo cards with a 3x3 grid (9 squares). In each square, write a
statement or description related to personal experiences, preferences, or
characteristics. Example prompts:
"Find someone who speaks more than two languages.
"Find someone who shares your birth month."
"Find someone who enjoys hiking."
Include statements relevant to your local environment.
Step 3.2 Distribute Materials
Give one bingo card and a pen to each participant.
Step 3.3 Explain the Instructions
Participants walk around the room and start conversations with their peers.
They find someone who matches a statement on their card.
They ask for the person's name and write it in the corresponding square.
The goal is to fill in as many squares as possible within a set time frame
(15-20 minutes).
Step 3.4 Conduct the Activity
Monitor the time and encourage participants to engage with as many
different people as possible.
Step 3.5 Group Reflection & Discussion
Once time is up, invite participants to sit or stand in a circle and discuss:
e "What was the most interesting or surprising thing you learned about
someone?"
e "Did you feel this activity helped you get to know your colleagues
better?"
e "Was it easy to communicate with the other participants?"
e "Did you interact equally with all participants?"
e "How did this activity promote inclusion and diversity?"

BLOCK 4 - Q&A, DISCUSSION AND CONCLUSION (15/20 minutes)

We suggest doing a short recap of what was discussed during the workshop.
Give additional resources to participants to explore the topic (readings/films
etc).

Methodological processes

In this workshop on hate speech and inclusive communication, we take a
two-step approach to make sure participants understand the concepts and
can apply them in real life. We start both concepts of hate speech and
inclusive communication with some theory and examples, sharing
definitions and drawing from the participants’ experiences. Then, we start
with practical activities, like group discussions on how to tackle hate speech
scenarios. After a short break, we repeat the process with the second topic.
Ideally, the workshop ends with a reflection on personal insights and a call to
action, emphasizing how everyone can make a difference. This



back-and-forth between theory and hands-on activities ensures a
well-rounded learning experience for all.

Evaluation
Annexes

Tips for the Educator

The trainers’ team is composed of two facilitators, ideally of different genders
and of them should have background in inclusive communication and hate
speech. The role of the facilitators is to create a space where everyone feels
welcomed and to guide the participants toward the objective of the training
unit. Ideally two trainers will implement the workshop, with a ratio of 1 trainer
for every 10 participants.

Possible Difficulties
Pay attention to respecting the time, there are 2 activities of 40 minutes
each which can be extended, making the unit very long.

Possible Solutions
Consider not playing one of the proposed games if the discussion in the
group is very active.



Training Unit #3 - Learning how to prevent and

manage conflict

Aim

Following the previous units dedicated to stereotypes and hate speech and
inclusive communication, this unit offers a holistic and constructive input on
conflicts. It is aimed at providing knowledge on:

1. How to prevent conflicts from happening through the exposition of some
conflict prevention strategies.

2. How to recognize the most common causes of conflict in a group and
which are the main types of conflicts.

3. How to manage and dismantle a conflict: a set of conflict resolution
strategies, emphasising the mediation strategy.

Learning Outcomes

1. Enable to recognize early signs and indicators of conflicts in the work
team, empowering them to address potential issues proactively and
reduce the likelihood of conflicts escalating.

2. Provide the knowledge and tools to recognize conflicts and underlay
the explicit and implicit causes of conflicts within individuals and
groups.

3. Provide a range of conflict resolution strategies, with a specific
emphasis on mediation as an inclusive and collaborative way to
effectively manage and dismantle conflicts.

4. Familiarise yourself with when and how to apply these resolution
strategies to resolve workplace conflicts effectively.

5. Develop strong communication and empathy skills as facilitators to
assist constructive conversations and manage emotional aspects of
conflicts.

6. Enable participants to apply the theoretical content learned during
the training unit to practical scenarios. This includes the successful use
of conflict prevention, recognition, and resolution strategies in real-life
situations.

Duration
2 hours

Materials
e Meeting Place: It is crucial to have a spacious meeting place since
teamwork is involved. It should allow collaboration and separate
sub-group discussions among participants.
e Printers and Stationery: If physical materials like scenario sheets need
to be printed, access to printers and stationery may be necessary.



Procedure & Methodology
BLOCK 1 - INTRODUCTION
As indicated in the Training Programme.

ACTIVITY 1- PREVENT

Step 1.1 Brainstorming

First, trainers will conduct a short brainstorming to recap the learnt content
regarding stereotypes, hate speech and inclusive communication from the
previous units - it should last 5 minutes at most.

Step 1.2 Conflict Prevention Key Points

Then, trainers explain the following content “Conflict prevention key points”
in a comprehensive way. If it is possible, trainers should incorporate
brainstorming’s outputs into the content explanation. This part should last 10
minutes at most.

To effectively prevent future conflicts, we must consider several key aspects.

Promoting diversity involves respecting all backgrounds, with a focus on
gender and culture, and making actions suitable to everyone, considering
different languages, ages, and cultural identities in the community. This
inclusivity ensures that the entire community can understand and engage
with the preventive measures put in place. This module’s unit on stereotypes
may be a good starting point for this aspect to be further explored.

Community involvement. Prevention and awareness-raising efforts should
be inclusive, targeting the entire population. No one should be left out, and
awareness should be raised among all community members taking their
perspectives into account.

Open communication. It encourages to engage in honest and respectful
communication, allowing to express concerns, perspectives, and needs.
Through active listening and exchange of ideas, parties can gain a better
understanding of each other's viewpoints and work together to find
common ground and mutually acceptable solutions. By promoting ongoing
communication and collaboration, this strategy helps prevent conflicts from
escalating and creates an environment where differences can be resolved
peacefully

BLOCK 2 - RECOGNIZE

Step 2.1 Brainstorming

Trainers will introduce a brainstorming on the topics: conflict warning signs,
causes and types of conflict.

Step 2.2 Definitions

Then, trainers will develop and explain the following content.

Definition of conflict:



A conflict is a situation of tension and discomfort, which arises when
polarized views, conflicting opinions, communication styles, attitudes, etc.
come into play. When a conflict is not dealt with, it can lead to an escalation
of tension and violence.

It is therefore essential to be able to deal with conflicts in time, because the
more escalated they are, the more difficult it will be to manage them. It is
necessary to find out what the underlying issue is, which are the sides
involved and therefore where it would be relevant to start the resolution
process. From there, it would be crucial to propose to have a space to talk
and see when the time might be right and if and what kind of support is
needed.

Here there are some conflict warnings:

e At the slightest interaction or dialogue, there is tension, discomfort or
reactions that are not entirely proportional to what is being said.

e Silences, nervous laughter, people who start talking at the same time,
shouting, expressions of intense emotions.

e There is an attack or strong criticism of someone, and this generates
reactions.

e Some topics are avoided, and difficult to talk about.

e Participants can be engaged by asking them to share their thoughts
and contributions to the conflict warnings list.

The most common causes of conflict in a group
e The clash or tension between at least two parties and their interests,
values, points of view, needs, etc.
e Diversity experienced as a threat (living the opinion, perception, or
experience of the other as an impediment to asserting your point of
view or need).

When the conflict happens within a group of people, there might be
different root causes:

e There is an issue that is not regulated by the group and comes out in
the form of conflict between people.

e Conflicts related to decision-making: unclear consensus, different
interpretations, it is not clear what happens when an agreement is not
followed, a decision is blocked and the group is paralyzed without
knowing what to do, etc.

e Differences between visions and the presence of subgroups with
polarized visions.

Participants can be engaged by asking them to think and share if the
recognize any of the triggers explained in their workplace.



Types of conflicts

There are many different types of conflicts depending on their visibility
(latent, explicit, masked, etc.), the parties involved (inter/intrapersonal or
inter/intra-groups) or their content. This last classification is the one that
interests us the most, since it helps us better to understand the underlying
matters and how to solve them successfully.

BLOCK 3 - DISMANTLE (45min)

STEP 3.1 - Definitions

The trainer will develop and explain the following content. Participants can
be engaged by asking how they have managed conflicts in the past or how
they would start to deal with them.

Once a conflict has been detected, we ought to find a solution. A breakdown
of the conflict is needed to find the most suitable way to approach and
manage it.

The key elements to analyse conflicts that allow to state their complexity are:
e Identifying
e State the competing interests of each side and their proposed
solutions.
e Analyse the people’s attitude showed when the conflict has arisen:
This last point is important since some attitudes may ease the process, while
others can cause difficulties when performing conflict resolution strategies.

Once this brief conflict analysis is done, the most suitable strategy to solve
the conflict may be found and carried out. The most used strategies in the
resolution of conflicts are negotiation and arbitration, but since we bet to
promote an inclusive team environment through inclusive communication
and collaboration, the most suitable conflict resolution would be a mediation
process.

STEP 3.2 - Brainstorming: Mediation Process

Participants can be engaged by carrying out a short brainstorming on how
they imagine a mediation process. Then, trainers continue presenting the
content: Definition of mediation; the core goals of a mediation process; the
steps that follow a mediation process; The mediation procedure.

Step 3.3 The Role of The Facilitator
Participants can be engaged by asking them how they imagine the role of
facilitator in this step. Then, continue.
In this step, facilitator should:
e Help to achieve a consensual version of the conflict.



e Explore the interests underlying the positions and guide the dialogue
in terms of interests.

e Dealing with the commmon and most easily fixable issues first builds
trust and maintains interest.

e Ensure the agreement of the parties move towards a positive solution
or transformation of the conflict.

e Negotiate and decide: the solution should be the one that largely
satisfies both parties. It is the moment to decide who must do what,
how, when, and where. The aim is to evaluate the proposals,
advantages and difficulties of each, and to reach an agreement.

e Drawing up a contract: a summary of the whole process is made, and a
contract is drawn up with the agreements reached.

Step 3.4 \What Would You Do?

Participants can be engaged by asking them what they would do at this
point. Then, continue.

Finally, it is important to set a follow-up strategy. Not everything is solved just
by talking, sometimes it also takes time, to see that things are different, to
notice changes. For example: Planning periodic meetings to check if the
agreement is being respected, setting milestones to keep parties engaged
and committed to the agreement, etc.

Step 3.5 Recap

Participants can be engaged by going back to the recap on previous units
and asking them how they imagine the role of facilitator should be in a
mediation process.

During the conversation, the facilitator’s role consists of:

e Create a positive atmosphere and a respectful exchange of messages:
facilitator should support dialogue between the parties and promote
recognition of feelings and respect for silences.

e GCenerate thinking about the conflict: personal objectives in the
conflict and other ways of achieving them, personal feelings and those
of the other side.

e Give importance to aspects of the content of the conflict such as the
relationship between the parties.

e Show interest in getting the parties to explain more, to unburden
themselves, avoiding the feeling of interrogation.

e Listen carefully to the concerns and feelings of each side, using
techniques such as active listening, paraphrasing, feelings,
summarizing, etc.

e Neutralize negative behaviours.

e Not make assessments or advice, nor define what is true or false, what
is just or unjust, what is wrong or right.

ACTIVITY 2 - ROLEPLAYING



This roleplay activity®> provides participants with a comprehensive
understanding of conflict resolution within the context of food security
projects. By incorporating mediation facilitators, participants learn to
address complex conflicts effectively and the importance of neutral
mediators in fostering resolution.

The debrief and discussion offer a platform for participants to reflect, share
insights, and discuss the most suitable conflict resolution approaches in
various scenarios.

Step 2.1 Scenario Setup And Preparation

Participants are divided into small groups, ensuring each group consists of
3-5 members. 2 extra persons should play the facilitator role.

Each group will be provided with a scenario sheet that describes a common
conflict situation in a food security project. Facilitators can't read nor hear
what the conflict will be about.

Participants should:
e Read and discuss the scenario and their specific concerns and points
of view.
e Assign roles
e Decide the conflict confrontation style they plan to use (eg.,
collaboration, evasive, blaming, etc).

Meanwhile, facilitators read back to their role-related content: steps of the
mediation process, including collecting information, identifying conflict
warnings, proposing mediation, conducting the dialogue, and suggesting a
follow-up strategy.

Step 2.2 Performance

Part 1 (5min): The scenario is performed by each side following their roles
and conflict confrontation style.

Group A is responsible for keeping up the conversation endlessly until
facilitators interrupt, while Group B reacts to A's outputs. Both groups should
show attitudes according to their conflict position (collaborative, avoidance,
etc.), the type of conflict they are involved in (values, relational, role, etc.) and
their roles (based on gender, cultural background, job position, etc.).
Facilitators must collect information and identify the underlying issues and
conflict warnings: e.g., escalating emotions, communication breakdown, or
intransigence.

Part 2 (1O0min): Facilitators will interrupt when identified 3 conflict warnings
and propose a mediation process following steps learned.
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Part 3 (5min): Facilitators must conduct the dialogue between the
conflicting parties, guiding them towards an agreement. When an
agreement is reached, they should foster a discussion on a follow-up
strategy to ensure the resolution's sustainability.

Step 2.3 Discussion (10min)

Participants should reflect on the overall experience, considering the role of
the mediation facilitator, and share insights gained from the roleplay.
Encourage participants to discuss which conflict resolution approaches were
most effective. Finally, participants share insights they've gained from the
roleplay, including what worked well and areas for improvement.

Methodological processes

The methodology has been carefully chosen for this training unit to offer a
comprehensive approach to conflict management. It incorporates both
theoretical and practical components, providing a logical framework for
addressing conflicts methodically and preventing them from escalating.

The theoretical part of the unit serves as the foundation, offering
participants a structured and systematic way to approach conflicts, step by
step. It covers essential elements of a robust conflict management strategy,
emphasizing inclusivity and collaboration as key principles. This theoretical
framework not only equips participants with the knowledge necessary for
conflict prevention but also serves as a guiding compass when navigating
real-world conflict situations.

The core strength of this training unit lies in its hands-on, experiential
component—the roleplay section. Here, learners can apply the tools and
strategies they've acquired in a conscious and critical manner. This section is
dedicated to the in-depth analysis and deconstruction of conflict scenarios.
By combining theoretical knowledge with hands-on experience, this training
unit equips participants with a holistic skill set for conflict prevention and
Mmanagement, fostering a proactive, collaborative, and informed approach to
handling conflicts in various personal and professional contexts.

Evaluation
Annexes

Tips for the Educator

One conflict management or facilitator expert as a trainer is required. An
extra trainer, not necessarily an expert, for support and roleplaying
facilitation is recommended.
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Training Unit #1 - Basic transversal
competencies for good job performance

Aim

This unit module serves as the foundational phase in elevating our job
performance. It's the first level within the module, with a subsequent unit at
a higher level to follow. The focus here is on cultivating fundamental
transversal competences that are pivotal for achieving strong job
performance. Participants will delve into key subjects, including
self-concept, self-esteem, and confidence, all of which play a critical role in
personal and professional growth. Furthermore, the module extensively
explores the importance of assertive communication, nurturing positive
interpersonal relationships, adapting to diverse workplace scenarios, and
assuming responsibility for one's actions. By mastering these competences,
individuals can significantly boost their employability and excel in their
careers.

Learning Outcomes

Improvement of personal and professional skills

Critical thinking ability

Assertiveness

Capacity to support autonomy and responsibility in the fieldwork

INICENES

Duration
2 hours

Materials

e Access to the internet is crucial for online research to identify potential
producers and gather information about their products and practices.

e Timer or stopwatch

e Flipchart and markers for notetaking (optional for activity 4)

e Printers and Stationery: If physical materials need to be printed, access
to printers and stationery may be necessary.

e Spacious Meeting Space that allows for collaboration and discussions
among participants.

Materials for the practical activities’ good performance and guidance
e Alist of the competencies VIA (activity 2)
Pre-prepared scenarios or situation cards (activity 4)
Character profiles (activity ©)
List of workplace scenarios (activity 6)
Evaluation forms (for participants to provide feedback)( activity 6)
Role cards (activity 8)
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Procedure & Methodology

BLOCK 1 - INTRODUCTION AND ICEBREAKER

Trainers will introduce the module approach and an overview of the first
unit. To engage and break the ice between participants, trainers can carry
out an ice-breaker activity.

BLOCK 2 - SELF-CONCEPT, SELF-ESTEEM AND CONFIDENCE
Trainers will introduce the concepts of self-awareness and self-esteem.

ACTIVITY 1 - LIST OF STRENGTHS
Step 1.1 The facilitator distributes among the participants a list of the
“competencies VIA" #

Step 1.2 The facilitator will ask the participants to identify the five
characteristics with which they resonate the most.

Step 1.3 Subsequently, there will be a reflection with the participants on how
these characteristics can be applied both to advance their career plan and to
find a job.

BLOCK 3 - ASSERTIVE COMMUNICATION

The facilitator will introduce the concepts of Assertiveness, the benefits of
knowing how to communicate assertively and the model of assertive
communication.

ACTIVITY 2 - PRACTISING OUR ASSERTIVE COMMUNICATION

This dynamic allows participants to actively practise assertive
communication in a controlled environment, fostering their self-confidence
and skills in handling real-life situations where assertiveness is key.

Step 2.1 Scenario preparation

The facilitator presents a series of daily scenarios ° that typically require
assertive communication. These could include situations like declining
additional work, asking for a raise, or giving constructive feedback to a
colleague.

Step 2.2 Group formation and scenario distribution

The facilitator then divides the group into small groups or pairs and
distributes copies of the scenarios to each group, which have to do
role-playing with one person taking the role of the assertive communicator
and the other as the counterpart.

Step 2.3 Discussion and reflection

“Annex 1
5 Annex 2
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The facilitator brings the whole group back together and asks each group to
share their experiences and discuss what worked well and what could be
improved in their assertive communication approach. If there is enough
time, the facilitator can also have participants reflect individually on what
they've learned during the exercise and ask them to consider how they can
apply assertive communication in their daily lives and upcoming job
situations.

Step 2.4 Conclusion

Finish with a wrap-up of the session summarizing the key points and
reinforcing the importance of assertive communication in various life
situations.

BLOCK 4 - INTERPERSONAL RELATIONSHIPS
Step 4.1 What do we know?

Through the "brainstorming" technique, a sampling will be done to find out
what the participants know about the key concept "Interpersonal
Relationship." Afterward, the class group will be asked to research
information (in pairs) using their mobile phone's search engine (Google)
regarding the previously mentioned concept. The idea is to understand the
concept and further develop digital competences.

Step 4.2 Are interpersonal relationships important?
With the results of the previous research, the facilitator summarizes the
main findings and ideas that were developed through brainstorming.

ACTIVITY 3 - THE NEW JOB INTEGRATION CHALLENGE

The objective of this role-playing activity is to help participants apply their
knowledge of interpersonal relationships in a professional context,
specifically when starting a new job. It prepares them for the social aspects
of workplace integration and equips them with practical skills to navigate
relationships and communication effectively in their new roles.

Step 3.1 Give instructions on how the activity will develop
Step 3.2 Preparation

The facilitator will create character profiles for each participant, focusing on
the role they will play in a professional setting. Include their position,
department, and a brief description of their personality and interpersonal
style. The facilitator will prepare a list of workplace scenarios that are
commonly encountered when starting a new job, such as introductions,
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team meetings, and conflict resolution®. The facilitator will set up the room
with tables and chairs to simulate a workplace environment.

Step 3.3 Role-playing

Each participant is assigned a character profile that represents their role in
the workplace. They should familiarize themselves with the character's
background and interpersonal traits. Participants will take turns acting out
two workplace scenarios (10 means each scenario).

Step 3.4 Debrief

After each scenario, the facilitator will allocate a few minutes for feedback
and discussion. Participants can share their experiences and insights into
how they applied their knowledge of interpersonal relationships in the
workplace.

The facilitator will use the evaluation forms for participants to provide
feedback to each other. Encourage constructive criticism and highlight the
strengths of each participant's performance.

Step 3.5 Rotation
The facilitator will rotate the roles and scenarios, allowing each participant to
experience different workplace situations (10 means each scenario)

Step 3.6 Discussion

After all participants have completed multiple scenarios, The facilitator will
gather everyone for a group discussion of 5 minutes about interpersonal
relationships in a professional setting and how effective communication and
relationship management can impact career success.

BLOCK 5 - ADAPTABILITY AND RESPONSIBILITY

In this section, trainers will carry out a brainstorming activity to assess the
participants' comprehension of adaptability and responsibility. Afterwards, if
considered necessary, the group will be tasked with conducting research (in
pairs) using the mobile phone's search engine (i.e. Google) to explore the
concepts. The objective is to enhance their understanding of the concepts
and further cultivate their digital competences.

Then, trainers will introduce the theoretical content.

Step 5.1 A deeper understanding of adaptability
The facilitator will explain the concepts of adaptability, Change
Management, Learning agility, Resilience, Innovation and creativity.

Step 5.2 A deeper understanding of responsibility
The facilitator will explain the concept of responsibility and other concepts
associated with the topic.
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ACTIVITY 4 - ADAPTABILITY AND RESPONSIBILITY ROLE-PLAYING

The objective is to put the concepts of adaptability and responsibility into
practice in a workplace context during a job orientation itinerary.
Participants: 10 participants max.

Step 4.1 Scenario setup

The facilitator will briefly recap the key concepts addressed before and wiill
explain that the following role-playing activity is designed to apply and
enhance these concepts.

The facil